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To the Pottsgrove School District: 
 
The K-12 Gifted Program Quality Review Team wishes to thank and commend those District 
staff members and teachers who participated in this Pottsgrove School District review process.  
We greatly appreciate the positive and professional attitude displayed by school staff and 
administration. 
  
The visiting team found the administration, teachers, staff, students and parents to be most 
cooperative and willing to discuss all aspects of Pottsgrove’s gifted programs. Graciousness, 
openness and hospitality were evident throughout the three-day visit, making our jobs much 
easier and allowing us to collect useful information. 
 
The visiting team conducted 77 individual and group interviews and classroom observations in 
every school in the district, and more than 20 parents participate in a group interview.  In 
addition, the team reviewed district documents, including sample GIEPS and the results of 
surveys of students, parents, teachers and school administrators. Using these sources, the team 
developed this report, which provides detailed answers to specific questions developed by 
Pottsgrove stakeholders, along with overall program strengths, needs and recommendations. 
Team members identified program needs and made practical recommendations by applying their 
experience in the field to the on site data collected, realizing that local conditions will determine 
local action.  
 
Team members were pleased to have been a key part of this program improvement process. We 
wish you continued success in what is probably the most significant activity for today and 
tomorrow – educating our children. 
 
The Evaluation Team 
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!
Overall Strengths 
 
• The Pottsgrove School District leadership team deserves praise for initiating and 

participating in a comprehensive review of all aspects of its programming for the gifted,  
K-12.  The visiting team recognizes this review as a key and important step toward continued 
programing improvement for students who are gifted, and for district compliance with 
Chapter 16 Special Education for the Gifted Regulations of the Pennsylvania School Code.  
The Pottsgrove School District also deserves acknowledgement for the comprehensive steps 
it took in preparation for the Program Quality Review process by gathering and analyzing 
survey data from parents, students, teachers and administrators.  This information provided 
important insights to the visiting team, and will be a resource for the school district’s 
development of action steps to address the needs identified in this report. 

 
• From our many interviews with teachers, administrators, other staff, parents, and students, 

and from our observations of instruction in each of the five schools, it is clearly evident that 
the Pottsgrove School District strives to realize the high standards set by the school district 
mission statement. 

 
• The teachers of the gifted deserve special recognition for their passion for teaching and 

learning, dedication to their work, enthusiasm, collaborative spirit, and expertise in engaging 
students.  The teachers of the gifted actively seek out resources and options for their students.  
Despite a demanding set of responsibilities, teachers of the gifted thoughtfully seek to engage 
other teachers in the education of the gifted.  

 
• The Pottsgrove parents interviewed are invested in and committed to quality education for 

their children in the gifted program.  They value many of the school district’s existing 
learning provisions for challenging their children, and are supportive of increased efforts to 
meet their children’s needs. 

 
• Student choice in developing independent projects and pursuing individual interests is 

evident K-12.  For example, guided reading at the elementary level, the Advanced ELA 
Seminar at the middle school level, and blended online learning at the high school provide 
students with opportunities to go beyond the general curriculum. 

 
• The students interviewed overwhelmingly value and appreciate the learning and challenge 

provided by the teachers of the gifted.  Students eagerly anticipate the opportunity to learn 
and interact with their gifted peers. 

 
• Screening of all second and sixth grade students initiates the process for finding those 

students who may be identified as gifted.  This is a noteworthy effort to meet the screening 
and placement requirements of Chapter 16: Special Education for the Gifted Regulations. 

 
• The school district is in the process of planning a substantial investment in technology to 

support learning at all levels in general, and the learning of gifted students in particular.  The 
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secondary 1:1 computer initiative and the use of the SAMR model to guide the introduction 
and expansion of technology provides a sound blueprint for action.  The technology director 
is knowledgeable about instruction of gifted students. 

 
• School principals and assistant principals recognize the need to increase academic rigor for 

all students, and demonstrate a seriousness of purpose in accomplishing this goal.  For 
example, students are meeting increased academic challenge through a growth in 
participation in dual enrollment programs with colleges and universities. Students are also 
able to “contract” some required courses in order to permit a more challenging schedule. 

 
• School leaders review and analyze PVAAS academic growth data in order to identify groups 

of students, including gifted students, who may not be growing academically, despite a 
record of high academic achievement. 
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Question #1:   

To what extent are screening, assessment, identification, and placement 
procedures for the gifted adhering to Chapter 16 Regulations and requirements? 
 
Findings: 
 
The screening process is consistent across grades K-12.  Universal screeners are used at 2nd and 
6th grades (Terra Nova CSI score); however, teachers and parents may request student evaluation 
and/or screening at any time.  Psychologists note a concern about the number of parents who 
request a full-scale evaluation of students for identification as gifted and program placement, in 
spite of comprehensive screening data that indicates otherwise.  They are not sure if this is an 
effective use of their time or district resources.    
 
In light of the Chapter 16 changes and the changing requirements for screening and identification 
of gifted students, the Pottsgrove School District has taken steps over the past years to bring its 
procedures into compliance with these regulations.  At present there are matrices in place that 
guide the identification process.  These matrices are used for screening and evaluation to 
determine eligibility, and assign points based on tests, rating scales, etc. Four areas are assessed 
in order to determine if a student passes the screening: broad achievement in math and reading, 
cognitive ability, parent observation/recommendation, teacher observation (GATES).   
 
Concern was voiced regarding matrix design and point allocation.  Even though the full scale IQ 
is listed for point allocation, the school psychologists report that they only administer the six 
subtests of the WISC-IV to calculate the General Ability Index (GAI) score.  However, Chapter 
16 does not require strict use of the GAI score.  The difference between two composite scores 
(and not between the verbal comprehension index and the perceptual reasoning index) should be 
“significant and unusual,” which then suggests the use of the GAI.  In addition, this practice is 
not supported in the literature.  Choosing the highest of the cognitive composites and using this 
score only provides a limited representation of the student’s cognitive functioning, and may lead 
to over-identification.   
 
The screening and evaluation process does not appear to address or include data about the 
differing social and emotional needs of students, and how these needs may affect planning and 
design of instructional differentiation and social skills development. 
 
It does not appear that multiple criteria, as required by Chapter 16, play a role in the district’s 
screening and evaluation matrices.  These criteria may be used to indicate gifted ability other 
than the IQ score and various student ability and achievement assessment instruments.  Chapter 
16 multiple criteria include (22 pa. Code §16.21): 

• A year or more above grade-level achievement 
• Rate of Acquisition, Rate of Retention 
• Demonstrated achievements, performance, or expertise 
• Early skill development 
• Intervening factors masking giftedness 
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It is important for the District to embed and attend to these criteria in order to ensure the 
placement of diverse students who are gifted and in need of specially designed instruction. 
 
Psychologists indicate that their job ends at “eligibility.”  Teachers state that they are provided 
with GIEP Summaries; however, these summaries are not helpful and some contain generic 
statements.  Many staff members do not understand who is responsible for providing Present 
Levels of Educational Performance (PLEP) info and what, beyond standardized test scores, 
needs to be included.  
 
Not all staff (e.g., teachers, counselors) have a clear understanding of the district screening and 
identification procedures.  They are often unsure about what to tell parents regarding how to 
initiate a request for gifted education screening or placement or what roles parents play in this 
process.  Few staff have a firm understanding of what characterizes academic giftedness, the 
differences between academic giftedness and high achievement, and the implications for 
teaching and learning.  Teachers and principals expressed interest in learning more about the 
gifted child’s social, emotional, and intellectual behaviors, and how to meet these student’s 
unique needs in their classrooms.   
 
Parents and teachers do not generally understand what is assessed during the screening and 
evaluation processes.  
 
Communication and public notice to parents about the District’s programing for the gifted and 
how to request a screening or evaluation is limited, or non-existent.  During parent interviews 
several requests were made for improved communication about the process for initiating gifted 
evaluation and placement. 
 
Given the growing number of students identified as gifted throughout the district, school and 
district leaders need to be mindful of the Chapter 16 regulations that indicate that a teacher’s 
caseload should not exceed 65 unless a waiver is in place.  Currently, the elementary caseload is 
64 across three schools, 67 in the middle school and 80 in the high school.  Class size for the 
gifted is limited to 20 students. 
 
The District Handbook and school district  website lack a public notice regarding Gifted 
Education. 
  
Need  #1: To improve the screening, identification and placement procedures to align with 
Chapter 16 requirements. 
 

Recommendations: 
 

1. Use consistent language in matrix and evaluation documents. 
 

2. Educate regular classroom teachers in all schools about the characteristics of gifted 
learners and high achievers, and procedures for referral and evaluation for student 
placement. 
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3. Revaluate the point system being utilized to ensure the District is not over-identifying 

students.  Ensure counselors can clearly articulate the points system to eliminate 
confusion and be able to counsel parents on whether to move forward with a full 
evaluation. 

 
4. Elicit an array of data from professionals working with students being screened and 

evaluated.  This data should include, but not be limited to, evidenced-based anecdotal 
observations and assessment findings. 

 
5. Develop information for a pamphlet, brochure, and location on the District website, 

that clearly describes the screening and identification process.  Once such a document 
has been developed, it is important that it be distributed to all stakeholders.  A 
flowchart diagram would be helpful.  

 
6. Provide training and information to teachers and school staff in general on a regular 

basis about the school district’s procedures regarding screening and identification for 
the gifted.  This should be done across buildings and grade levels to ensure 
consistency and equity in finding and providing these students with special services. 

 
7. Consider alternate universal screening measures.  

 
8. Consider staffing and assignment alternatives to support the growing number of 

identified gifted students, to keep caseloads in compliance with Chapter 16, and to 
support the needs of students.  

 
 

Need #2: To further consider multiple criteria as part of the evaluation process. 
 
 Recommendations: 

 
1. Consider the social-emotional factors of the student during the evaluation process 

through a developmental history form.  Gather additional information regarding 
social-emotional function when parent responses reveal symptoms that may affect 
educational performance and/or eligibility for gifted services. 

 
2. Include data from all five areas of the multiple criteria as prescribed in Chapter 16. 

 
 
Need #3: To improve the Present Level of Educational Performance for the GIEP 
development and instructional delivery 

 
 Recommendations: 

 
1. Take steps to ensure that the GIEP of each student reflects individual needs and 

strengths, and that the PLEP used to determine these needs are based on multiple 
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measures of assessment and other profile data.  Other data should include individual 
achievement scores, grades, curriculum based assessment results, progress monitoring 
data from students’ courses, interest surveys, evidence of student work and the results 
from IQ testing.  The goals and outcomes from these measure and assessments must 
be ongoing, kept current, and be the basis for the GIEP annual goals and short-term 
outcomes.  The specially designed instruction that flows from this data includes 
adaptations and modifications to the general education curriculum and must be 
delivered through both acceleration and enrichment. 

 
2. Conduct training to explain what skills/abilities are tested during the screening and 

evaluation process and the implications for teachers in differentiating instruction. 
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Question)#2:))

To)what)extent)do)the)GIEP)and)the)district’s)programming)and)
instruction)meet)the)identified)needs)of)each)gifted)student? 

 
Findings: 
 
The!Pottsgrove!School!District!makes!the!education!of!all!children!a!top!priority.!!!With!that!
goal!in!mind,!the!design!and!delivery!of!the!district’s!KI5!gifted!programming!model!
appears!to!be!primarily!provided!during!gifted!support!instructional!time.!!The!students!
interviewed!at!the!elementary!level!report!that!they!often!feel!that!they!have!to!wait!to!
learn.!Thus,!it!appears!that!the!current!structure!within!the!elementary!level!is!limited!in!
meeting!the!identified!and!assessed!needs!of!each!gifted!student!especially!within!the!
general!education!classroom.!Based!upon!the!review!of!sample!GIEPs!provided!to!the!
Review!Team,!it!appears!that!as!students!progress!through!middle!and!high!school,!gifted!
planning!(i.e.!GIEP)!becomes!more!individualized.!It!should!be!noted!that!students!from!the!
high!school!!consistently!reported!that!they!are!a!part!of!their!gifted!individualized!
education!plan.!!Increased!individualization!at!the!high!school!level!is!also!the!result!of!
more!course!offerings.!There!are!also!systemic!structures!that!inhibit!the!individualization!
KI12,!such!as!large!caseloads!and!teachers!being!divided!among!several!buildings. 
 
Although!teachers!and!administrators!share!GIEPs,!these!documents!do!not!consistently!
address!individual!strengths!and!talents!of!gifted!students,!nor!are!GIEPs!communicated!to!
all!stakeholders.!!Teachers,!both!gifted!support!and!regular!education,!expressed!a!desire!
to!have!accurate!present!education!levels!so!that!they!can!appropriately!plan!for!each!
gifted!student.!Administrators!shared!that!the!district!has!recently!considered!purchasing!
the!MAP!assessment,!which!would!give!true!levels!for!ELA,!math!and!science!I!the!team!
encourages!the!district!to!either!pursue!MAP!or!another!tool!that!would!lead!to!accurate!
and!beneficial!data!related!to!present!education!levels!of!gifted!students.!! 
 
The!gifted!program,!in!practice,!currently!begins!and!ends!with!the!three!teachers!of!gifted!
support.!The!team!observed!limited!enrichment!opportunities!occurring!solely!in!the!
regular!education!classrooms.!Regular!education!teachers,!especially!at!the!elementary!
level,!are!begging!for!tools!and!strategies!for!meeting!the!needs!of!their!gifted!learners.!We!
observed!consistent!evidence!of!teachers’!willingness!to!grow!professionally!and!change.!!
Because!the!elementary!gifted!support!teacher!is!spread!across!three!buildings,!
opportunities!for!gifted!and!regular!education!collaboration!has!proven!to!be!difficult,!if!
not!impossible.! 
 
At!the!middle!level,!teachers!seem!to!have!a!greater!awareness!of!and!use!of!
differentiation.!!!In!addition,!at!the!middle!level,!the!students!are!often!afforded!the!
opportunity!to!access!the!teacher!of!gifted!support!and!her!room.!!There!is!also!the!
opportunity!to!send!students!to!the!gifted!support!classroom.!For!the!teachers!who!take!
advantage!of!this!opportunity,!students!seem!to!truly!benefit.!Middle!level!teachers!also!
shared!examples!of!enrichment!activities,!such!as!choice!boards!and!menus.!!
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!
It!should!also!be!noted!that!activities!such!as!Reading!Olympics!and!robotics!are!good!for!
all!children;!these!opportunities!should!not!be!limited!to!gifted!students.!!Gifted!
programming!should!include!curricula!and!activities!that!are!more!cognitively!rigorous!and!
are!above!and!beyond!the!general!education!curriculum.!!Examples!might!include!Socratic!
seminar,!Project!MP3!resources!for!mathematics,!and!curriculum!compacting. 
 
At!the!high!school,!the!array!of!general!education!course!offerings!and!levels!is!better!able!
to!meet!the!needs!of!most!gifted!students,!rather!than!individual!teachers!meeting!diverse!
learner!needs!within!one!classroom.!It!was!reported!that!in!the!rare!instance!where!the!
high!school!is!not!able!to!meet!the!needs!of!a!gifted!learner,!the!districtIlevel!team!plans!a!
new!approach!for!that!student.!For!example,!a!9th!grade!student!is!planning!to!take!the!AP!
Calculus!AB!exam!this!spring!(which!will!exhaust!the!high!school’s!offering!in!
mathematics).!In!the!coming!years,!the!district!is!planning!to!provide!access!to!Stanford!
and!MIT!mathematics!courses!for!this!student. 
 
Chapter!16!regulations!emphasize!the!need!for!both!acceleration!and!enrichment.!At!the!
elementary!level,!it!has!been!reported!that!the!current!gifted!program!does!not!allow!for!
subject!area!acceleration!due!to!scheduling!and!logistical!conflicts.!Although!central!office!
administrators!reported!that!this!type!of!acceleration!occurs,!teachers!and!building!level!
administrators!reported!that!it!does!not!occur. 
 
As!students!progress!through!the!middle!level!and!high!school,!greater!options!for!
acceleration!are!available!due!to!the!nature!of!middle!and!high!school!scheduling!and!
program!of!studies.!At!the!middle!school,!an!advanced!8th!grade!science!course!will!be!
available!for!the!2014I2015!school!year.!This!course!will!be!honors!level!(not!specific!to!
gifted!students)!and!will!align!to!the!same!curriculum!but!will!include!projectIbased!
learning.!Math!acceleration!will!slow!down!due!to!the!demands!of!the!PA!Core!Standards.!
Beginning!with!the!2015I2016!school!year,!advanced!students!will!take!Algebra!1!in!8th!
grade,!eliminating!the!geometry!course!at!the!middle!school.!Administrators!did!indicate!
that!the!opportunity!will!exist!for!truly!advanced!students!to!go!to!the!high!school!for!math. 
 
The!high!school!provides!many!options!for!students!to!enroll!in!courses!based!on!their!
areas!of!interest!and!skill.!Options!include!independent!studies,!AP!Classes,!Freshman!
seminar,!access!to!the!gifted!support!classroom,!dual!enrollment!with!local!colleges,!and!
conferences!with!the!teacher!of!gifted.!!!The!study!hall!option!that!students!may!complete!
for!elective!credit!entices!some!students!to!seek!out!and!initiate!some!truly!creative!
endeavors,!many!of!original!design.!!The!district!should!especially!be!commended!for!its!
recent!partnership!with!Brandywine!Virtual!AcademyI!administrators!stated!that!many!
gifted!students!had!left!the!district!because!they!were!not!able!to!offer!courses!to!meet!
their!needs!and!interests,!but!are!now!returning!to!the!district!because!of!this!new!
partnership. 
 
!
!
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The!Technology!director!has!expertise!and!a!vision!for!technology!for!the!district,!which!
will!allow!for!ways!to!utilize!the!technology!as!an!effective!teaching!tool!for!differentiation!
for!the!gifted!students.!!The!proposed!one!to!one!initiative!should!alleviate!the!need!for!
more!technology!in!the!general!education!classrooms,!as!technology!will!flow!down!to!the!
elementary!level.! 
!
The!school!district!has!also!created!a!long!range!plan!for!teacher!professional!development!
for!the!proposed!one!to!one!that!includes!ways!to!differentiate!for!students!in!all!
environments.!! 
 
Need!!#1:!To!increase!equitable!access!to!technology,!K;12. 
 
 Recommendations: 
 

1. Continue!discussion!of!the!implementation!of!the!1:1!initiative!at!the!secondary!
level. 

 
2. Establish!a!KI12!technology!advisory!committee!to!examine!the!needs!of!the!

schools!with!the!implementation!of!technology!initiatives. 
 

3. Explore!how!to!increase!technology!at!the!elementary!level!for!increased!
differentiation!in!the!general!education!classrooms.! 

 

Need!#2:!To!address!systemic!structures!that!are!impacting!the!instructional!quality!
of!the!K;12!gifted!program. 
 
! Recommendation: 
 

1. Research!designs!and!models!for!gifted!programming!to!identify!those!that!utilize!
resources!most!effectively!in!supporting!the!needs!of!gifted!learners.!

 

Need!#3:!!!To!challenge!students!in!all!their!classes!and!in!all!their!academic!areas. 
 
Recommendations:!!
 

1. Develop!a!comprehensive!professional!development!plan!for!regular!education!
teachers!that!focuses!on!meeting!the!needs!of!gifted!learners!in!the!regular!
education!classrooms.!PLEASE!REFER!TO!QUESTION!3.!

!
2. Explore!how!to!increase!the!time!and!levels!of!support!the!teachers!of!the!gifted!at!

all!grade!levels!could!provide!to!regular!education!teachers.!This!initiative!should!
include!steps!that!allow!the!gifted!support!teacher!to!collaborate!with!other!
teachers!in!teams,!to!frame!highIlevel!instruction,!to!coordinate!GIEP!
implementation,!and!even!demonstrate!exemplary!instructional!techniques!that!
model!challenging!learning!for!the!gifted.!!
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!
3. Ensure!that!curricula!and!activities!are!rigorous!and!appropriate!for!gifted!students.!!!

!
4. Continue!to!examine,!and!then!take!steps!to!increase,!the!level!of!mathematics!

challenge!for!gifted!and!advanced!learners!at!the!elementary!grade!levels.!Chapter!
16!requires!the!school!district!to!provide!the!options!of!acceleration!and!enrichment!
for!students!whose!mathematics!achievement!and!performance!levels!are!beyond!
present!course!or!grade!level.!

 
Need!#4:!To!bring!GIEPs!into!compliance!with!Chapter!16. 
 
 Recommendations: 
 

1. Ensure!that!the!present!education!levels!section!of!each!GIEP!is!sufficiently!
detailed!to!guide!creation!of!the!subsequent!sections!of!the!GIEP.!Develop!a!
districtIwide!protocol!or!structure!that!allows!student!assessment!and!
achievement!data!to!be!the!foundation!for!differentiation!instruction!in!all!core!
academic!areas.!!

!
2. Increase!the!amount!and!extent!of!specially!designed!instruction!taking!place!in!

the!regular!education!curriculum/classroom,!either!through!enrichment!or!
acceleration.!To!accomplish!this!goal,!bring!gifted!support!and!general!education!
teachers!together!to!develop!a!range!of!options!for!SDI!that!can!apply!to!various!
subject!areas!and!then!customize!the!appropriate!options!for!each!student.!

!
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Question)#3:)How)is)staff)oriented)to)the)nature)of)gifted)students)and)
appropriate)instructional)strategies? 

Findings: 
 
Overall,!the!Pottsgrove!professional!staff!are!eager!to!learn!about!the!nature!of!gifted!
students!and!they!are!hungry!for!appropriate!instructional!strategies!to!better!differentiate!
and!support!the!students!of!gifted!in!all!areas!of!their!educational!career.! 
!
There!does!appear!to!be!a!limited!understanding!of!the!strengths!and!needs!of!gifted!
students!among!professional!staff!as!well!as!how!to!best!meet!the!needs!of!the!gifted!
learner!using!differentiated!instruction!(ie.!content,!process!and!product)!in!general!
education!classrooms.!Across!all!levels,!multiple!stakeholders!report!the!need!for!
professional!development!and!collaboration!to!better!meet!the!needs!of!the!gifted!learners!
in!the!general!education!classroom.!Prior!to!the!reconfiguration!of!the!district!at!the!
elementary!level!by!grades!K!I!2!(2!buildings)!and!grades!3!I!5!(1!building)!there!appears!to!
have!been!more!collaboration!and!communication!on!a!regular!basis!at!the!elementary!
level.!!Now!that!the!district!has!moved!to!this!configuration,!the!teacher!of!gifted!support!is!
supporting!students!and!teachers!in!three!buildings.!The!teachers!of!regular!education!and!
the!teacher!of!gifted!support!would!welcome!the!opportunity!to!collaborate!on!a!regular!
basis. 
 
The!district!expertly!uses!their!staff!to!provide!professional!development!in!their!areas!of!
expertise.!!Teachers!seem!to!collaborate,!support!and!work!well!together!in!many!different!
areas.!Below,!the!results!of!a!staff!survey!is!provided!to!corroborate!the!need!for!more!
professional!development:! 
 

• Out!of!24!teachers!who!responded!to!the!Gifted!Education!survey,!19!(79%)!
indicated!there!is!a!need!for!professional!development!in!gifted!education.!This!
statistical!data!was!supported!by!numerous!inIperson!interviews!as!well.!! 

 
• Out!of!24!teachers!who!responded!to!the!Gifted!Education!survey,!14,!(60%)!

indicated!there!is!need!for!professional!development!opportunities!in!the!area!of!
technology!resources!to!differentiate!instruction,!which!was!also!supported!by!inI
person!interviews.!!! 

 
In!many!teacher!interviews,!teachers!stated!there!is!a!need!for!time!for!collaboration!
among!gifted!support!and!regular!education!teachers.! 
 
Teachers!explained!that!although!they!had!received!professional!development!on!
differentiation!three!years!ago,!there!is!a!need!for!more!emphasis!on!how!to!differentiate!
for!the!gifted!learners.!!Most!staff!have!not!received!professional!development!on!
differentiation!or!the!gifted!program.!Recently,!at!the!middle!school!the!teacher!of!gifted!
did!provide!an!overview!of!the!gifted!program!and!how!she!can!support!the!teachers.!!The!
teachers!did!appreciate!this!overview,!but!explained!that!it!was!not!enough.!!Through!
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better!communication,!support!and!time!the!teachers!would!like!more!professional!
development!and!communication!of!the!gifted!process!in!general. 
 
The!district!has!a!plan!to!provide!Professional!Development!through!their!Pottsgrove!
School!District!Mini!University!program.!!The!purpose!of!the!Mini!University!is!to!provide!
an!arena!for!teachers!to!accrue!time!equal!to!one!work!day!for!participation!in!three!twoI!
hour!workshops.!The!Gifted!Education!workshop!will!focus!on!the!provisions!of!Chapter!16!
and!the!PDE!regulation!that!mandates!differentiated!education!for!all!identified!gifted!
students.!!Characteristics!of!these!students!will!be!explored!and!strategies!for!planning!for!
their!differences!will!be!shared.!As!discussions!progress,!the!regular!education!teachers!
and!those!who!work!with!gifted!students,!will!have!the!opportunity!to!work!together!to!
develop!plans!for!these!students!in!the!regular!education!classroom.!Through!the!Gifted!
Quality!Review!the!gifted!education!workshop!will!be!created!to!meet!the!needs!of!the!
students!through!professional!development!for!the!teachers.!! 
 

Need!!#1:!To!provide!the!Pottsgrove!Learning!Community!with!a!toolbox!for!
understanding!the!gifted!education!and!implications!of!instructional!delivery. 
 
 Recommendations: 
 

1. Plan!for!professional!development!about!the!Chapter!16!Gifted!Education!PDE!
regulations!and!Chapter!4!Guidelines,!as!the!school!district!reviews!its!present!
staff!development!offerings!and!plans!for!increased!professional!development!
and!support.!Chapter!16!regulations!require!that!each!school!district!provide!inI
service!training!to!gifted!support!and!regular!classroom!teachers,!principals,!
administrators!and!support!staff!responsible!for!gifted!education.!!Chapter!4!
Strategic!Planning!Guidelines!specify!that!“school!districts!must!include!a!
description!of!their!efforts!for!professional!development!and!continuing!
education!of!all!district!staff,!which!would!include!teachers!of!mentally!gifted.”!
(PDE!Guidelines,!2010) 

 
2. Provide!appropriate!staff!development!to!all!teachers!about!the!characteristics!

of!the!gifted!student,!their!unique!learning!styles,!understandings!about!the!
myths!and!realities!of!these!students,!and!a!brief!overview!of!examples!of!high!
level!differentiated!instruction. 

 
3. Identify!and!select!trainers!who!are!knowledgeable!and!have!a!high!level!of!

expertise!in!the!field!of!Gifted!Education!from!outside!the!district. 
 

4. Provide!support!and!detail!to!staff!about!the!collaborative!process!of!GIEP!
development!and!implementation.!! 

 
5. Create!and!provide!a!Handbook!which!includes!but!is!not!limited!to!

characteristics!of!the!gifted!learner,!a!description!of!gifted!programming!
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opportunities!K!I!12,!resources!for!parents,!students,!teachers,!administrators!
and!community!members. 

 
6. Provide!teachers!with!a!published!framework!of!gifted!education!within!

Pottsgrove!School!District,!highlights!of!Chapter!16,!professional!responsibilities!
and!expectations!across!all!grade!levels!to!recognize!and!meet!the!needs!of!
advanced!learners!and!those!students!identified!as!gifted!and!in!need!of!specially!
designed!instruction.! 

 
7. Develop!and!implement!a!module!in!the!new!teacher!induction!program!that!

provides!a!common!foundation!for!new!teachers!to!support!and!contribute!to!
gifted!education!in!their!schools. 

 
8. Give!teachers!time!to!collaborate!in!grade!groups!by!looking!at!resources!to!

create!differentiated!assignments!for!those!students!who!pass!a!preIassessment!
or!complete!their!work!ahead!of!their!other!classmates.!

!
9. Increase!technology!professional!development!for!instructional!coaches!and!

staff!to!provide!a!better!forum!for!differentiation!and!technology!use!among!all!
schools. 

! !
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Question #4: 
To what extent is there coordination and communication  

within and about the gifted program? 
 

Findings 
 
The role of the GIEP is a key component for describing the learning needs of the gifted student, 
and instructional differentiation seems to be understood only in a limited fashion by regular and 
gifted education teachers, counselors, parents, and even students themselves.  A review of 
several sample GIEPs and interviews with a large number of parents and teachers makes evident 
that the GIEP information about students and their PLEPS appears to go no further than the 
written GIEP document itself.  In other words, the GIEP is often an end in itself, rather than a 
tool for planning a student’s individualized instruction in both the general education setting and 
in the gifted program.  Furthermore, inconsistency in providing PLEPs was noted by the visiting 
team. 
 
As a practical matter, the LEA, regular education teacher, teacher of the gifted, parent and 
student are not always invited to attend the GIEP meeting, as required by Chapter 16 regulations. 
 
Many general education teachers seek out the assistance of the gifted teachers to supplement 
their lessons to support their students.  The faculty interviewed would like to collaborate and 
design lessons that allow them to diversify instruction.  Furthermore, collaborative time for the 
gifted teachers would provide opportunities to share ideas, allow for mentoring and coaching, 
develop in-house training, and discuss progress of students to ensure future programming is 
appropriate.    
 
There is a movement in the district to coordinate the curriculum and special education/gifted 
administrative teams.  While the coordination is in its infancy, consideration needs to be taken 
when dispersing information so all parties have a clear understanding of district priorities, 
initiatives, philosophy, decisions, etc.   
  
Leadership to date for programs for the gifted has primarily been provided by the district’s 
special education directors.  The focus of this leadership has been on Chapter 16 compliance 
requirements, and support for teachers of the gifted on GIEP technical assistance and classroom 
resources.  It appears as if minimal direction has been given to the teachers of the gifted from the 
curriculum and instruction leadership.  To some extent this arrangement has allowed for a 
disconnect between the general education curriculum and gifted support program.  The general 
feeling across the district is that the gifted program lies in the hands of the gifted teachers and is 
student- and teacher-interest centered.   
 
The District staff survey indicates that of the 25 staff members who responded to the survey, 14 
(56%) disagreed and strongly disagreed that there is adequate communication. 
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Need  #1: To increase opportunities for collaboration of relevant stakeholders. 
 
 Recommendations: 
 

1. Embed vertical collaboration time so teachers across grade levels are able to discuss 
curriculum content. 

 
2. All stakeholders need to be involved in the GIEP process so they understand what 

their expectations are and can contribute to the process and implementation. 
 

3. Plan for horizontal collaboration (across grade levels/teams). 
 

4. Provide a more formal structure to inform parents about gifted education programs, 
and to help parents better understand the intellectual and social needs of their children.  
Many parents noticed this need and would welcome any outreach from the district. 

 
5. Consider coordinating a parent forum or network to offer parents of gifted students 

support. 
 

 
Need #2: To establish a universal protocol for improved communication between all levels 
of the district leaders and staff. 
 
 Recommendations: 
 

1. Nurture the growing relationship between the curriculum and special education 
divisions. 

 
2. Establish centralized leadership to address the multiple and interrelated issues 

encountered throughout the program for the gifted within the District.  Among these 
issues are the coordination and communication of program; challenges encountered in 
the transition of gifted students between elementary, middle, and high school; ensuring 
a common understanding of the goals and philosophy of the program, and planning for 
each student identified as gifted and in need of specially designed instruction. 
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Question #5:  
What is the vision and purpose of the gifted program?   

What are the program’s philosophy, goals and objectives? 
 
Narrative Findings: 
 
The mission of the Pottsgrove School District’s Gifted Program is featured on the gifted 
education page of the district’s website as follows: 

The mission of the Pottsgrove School District’s' Gifted Program is to ensure that all gifted and 
talented students are identified and provided with individualized and challenging educational 
programs. We offer a diverse selection of options so that individual programs can be designed 
around each student's needs. These programs are based on a student's strengths and are 
designed to develop their unique talents and abilities.  
 
Of 52 parents who responded to the parent survey, 38 (73%) agree that the mission and goals of 
the Pottsgrove School District gifted program have been adequately communicated.  In the 
parent interview, most parents indicated that they had little or no knowledge of the philosophy, 
goals, and objectives of the gifted program.   
 
Of 25 staff members who responded to the staff survey, 11 (44%) agree that the mission and 
goals of the Pottsgrove School District gifted program have been adequately communicated.  In 
staff interviews, most staff indicated that they had little or no knowledge of the philosophy, goals, 
and objectives of the gifted program.   
 
Of 5 administrators who responded to the administrator survey, 4 (80%) agree that the mission 
and goals of the Pottsgrove School District gifted program have been adequately communicated.  
In administrator interviews, most administrators indicated that they had little or no knowledge of 
the philosophy, goals, and objectives of the gifted program.   
 
In general, we found little evidence of guidance that directs the work of gifted and general 
education teachers in their interaction with gifted students.  For the most part, each teacher of the 
gifted determines the specially designed learning of gifted students, and students’ experiences in 
the regular classroom are a function of the interest, expertise, and skill of individual teachers. 
 
Numerous teachers and administrators stated that they would welcome a thoughtful and 
consistent set of guidelines for gifted education that addresses fundamental questions such as: 
 

• How should students be grouped for instruction? 
• How does curriculum, instruction and assessment with the teacher of the gifted relate to 

curriculum, instruction and assessment with the gifted students’ regular education 
teachers? 
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• How often and to what purpose should teachers of the gifted and regular education 
teachers communicate and meet? 

• How should the regular education teacher use the GIEP? 
• How should teachers of the gifted plan for students’ transition from one school to 

another? 
• What are the expectations and criteria that define honors and advanced level courses? 

 
Parents perceive gifted education as under the “special education umbrella.”  As such, there is 
more focus on accommodation than acceleration.  Parents would welcome a set of resources that 
clearly describes the purpose of the gifted program, and its philosophy, goals and objectives as 
they are applied at each school level. 
 
Need  #1: To develop a defined vision, purpose, structure, and underlying goals that drive 
the service delivery for the gifted. 
 
 Recommendations: 

 
1. Use the school district’s recently developed comprehensive plan, together with 

Chapter 16 regulations, and the related PDE Gifted Guidelines (March 2010), as a 
basis for development of a gifted education plan, as required by Chapter 16 and the 
recently published revisions to Chapter 4.  These revisions will require each school 
district to “develop and implement a gifted education plan every 6 years as required 
by § 16.4….” 

 
2. In this process, consider the extent to which the limited and brief statement of 

purpose and goals in the Gifted Program Mission Statement might be expanded and 
amplified. 

 
3. The gifted education plan should include: 

• The process for identifying children who are gifted and in need of specially 
designed instruction (Required by Chapter 16.4). 

• The gifted special education programs offered (Required by Chapter 16.4) 
• Criteria for selecting, employing, and assigning teachers of the gifted. 
• A curriculum that is articulated horizontally and vertically and grounded in the 

Pennsylvania Core Standards. 
• Procedures for screening, identification, and GIEP development and 

implementation in the regular and humanities classrooms 
• How GIEP needs can be met through a continuum of programming options that 

extend beyond the present content-based humanities program.  
• The means and procedures for maintaining communication about programming 

for the gifted with parents and staff on a regular basis. 
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4. Relate the Gifted Education Plan to the roles and responsibilities of all GIEP team 
members, so that the vision, purpose and goals are enacted in the education of gifted 
students. 

 
5. Once the Gifted Education Plan is completed and approved by the school district 

leadership and board of school directors, disseminate the defined vision, purpose, 
structure, and underlying goals to all stakeholders, including students, parents, regular 
education teachers, and curriculum specialists. 

 
6. Use the Gifted Education Plan to develop practical instructional guidelines for 

teachers that can be embedded in or referenced in planned course outlines for each 
grade level in elementary schools, and each subject area or course in secondary 
schools. 

 
7. Use the Gifted Education Plan to develop written communication to parents regarding 

the identification, screening and evaluation process and procedures, as well as the 
Pottsgrove School District’s overall philosophy of gifted education at the elementary, 
middle, and high school levels. 

 
 


